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Grade 6

English Language Arts

Unit 7:  Research Reports—Writing Products
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Unit Description

This unit focuses on reading, comprehending, interpreting, responding, and writing content area/informational nonfiction. Researching topics and writing paraphrases, summaries, and reports/essays provide opportunities for students’ acquisition of informational, technological, and problem-solving skills. Vocabulary development and grammar instruction occur within the context of the nonfiction literature and student writing.

Student Understandings

Nonfiction is writing that deals with actual events about people, places, and things as they actually happened.  The essential goal of this unit is for students to apply the reading and research processes to various types of informational texts, science and social studies articles, reference materials, and multimedia and electronic resources to find and synthesize specific information into usable formats such as paraphrases, summaries, and reports.  Vocabulary and grammar instruction occurs within the context of the literature and student writing. Publication of research products provides an opportunity for students to hone technology and desktop publishing skills. Strategies such as vocabulary self-awareness and vocabulary cards, word grids, modified split-page notetaking, reading response learning logs, brainstorming, modified DL-TA, text chain, GISTing, and process guide will be introduced and applied to the research and nonfiction content.

Guiding Questions

1. Can students generate and narrow a topic of personal interest, formulate open-ended questions for research, and develop a plan for gathering information?

2. Can students identify appropriate sources and gather relevant information?

3. Can students correctly document sources in a works cited list or bibliography?

4. Can students use a variety of communication techniques to present information gathered?

5. Can students use available technology to publish research results?

Unit 7 Grade-Level Expectations (GLEs) and Common Core State Standards (CCSS)

	Grade-Level Expectations

	GLE #
	GLE Text and Benchmarks

	01a.
	Identify word meanings using a variety of strategies, including using context clues (e.g., definition, restatement, example, contrast)

	01b.
	Identify word meanings using a variety of strategies, including using structural analysis (e.g., roots, affixes)

	01c.
	Identify word meanings using a variety of strategies, including determining word origins (etymology)

	01d.
	Identify word meanings using a variety of strategies, including using knowledge of idioms (ELA-1-M1)

	01e.
	Identify word meanings using a variety of strategies, including explaining word analogies (ELA‑1‑M1)

	02.
	Identify common abbreviations, symbols, acronyms, and multiple meaning words (ELA-1-M1) 

	03.
	Develop specific vocabulary (e.g., scientific, content‑specific, current events) for various purposes (ELA‑1‑M1) 

	11a.
	Demonstrate understanding of information in grade‑appropriate texts using a variety of strategies, including sequencing events and steps in a process (ELA‑7‑M1)

	11b.
	Demonstrate understanding of information in grade‑appropriate texts using a variety of strategies, including summarizing and paraphrasing information (ELA‑7‑M1)

	11c.
	Demonstrate understanding of information in grade‑appropriate texts using a variety of strategies, including identifying stated or implied main ideas and supporting details (ELA‑7‑M1)

	11d.
	Demonstrate understanding of information in grade‑appropriate texts using a variety of strategies, including comparing and contrasting literary elements and ideas (ELA‑7‑M1)

	11e.
	Demonstrate understanding of information in grade‑appropriate texts using a variety of strategies, including making simple inferences and drawing conclusions (ELA‑7‑M1)

	11f.
	Demonstrate understanding of information in grade‑appropriate texts using a variety of strategies, including predicting the outcome of a story or situation (ELA‑7‑M1)

	11g.
	Demonstrate understanding of information in grade‑appropriate texts using a variety of strategies, including identifying literary devices (ELA‑7‑M1) 

	14.
	Analyze an author's stated or implied purpose for writing (e.g., to explain, to entertain, to persuade, to inform, to express personal attitudes or beliefs) (ELA‑7‑M3) 

	15.
	Identify persuasive techniques (e.g., unsupported inferences, faulty reasoning, generalizations) that reflect an author’s viewpoint (perspective) in texts (ELA‑7‑M3)

	17a.
	Write multiparagraph compositions on student- or teacher-selected topics organized with an established central idea (ELA‑2‑M1)

	17b.
	Write multiparagraph compositions on student- or teacher-selected topics organized with organizational patterns (e.g., comparison/contrast, order of importance, chronological order) appropriate to the topic (ELA‑2‑M1)

	17c.
	Write multiparagraph compositions on student- or teacher-selected topics organized with elaboration (e.g., fact, examples, and/or specific details) (ELA‑2‑M1)


	17d.
	Write multiparagraph compositions on student- or teacher-selected topics organized with transitional words and phrases that unify ideas and points (ELA‑2‑M1)

	17e.
	Write multiparagraph compositions on student- or teacher-selected topics organized with an overall structure including an introduction, a body/middle, and a concluding paragraph that summarizes important ideas (ELA‑2‑M1)

	19a.
	Develop grade‑appropriate compositions on student- or teacher-selected topics that include selecting topic and form

	19b.
	Develop grade‑appropriate compositions on student- or teacher-selected topics that include vocabulary selected to clarify meaning, create images, and set a tone

	19c.
	Develop grade‑appropriate compositions on student- or teacher-selected topics that include information/ideas selected to engage the interest of the reader 

	19d.
	Develop grade‑appropriate compositions on student- or teacher-selected topics that include clear voice (individual personality)

	19e.
	Develop grade‑appropriate compositions on student- or teacher-selected topics that include variety in sentence structure (ELA‑2‑M2)

	20a.
	Develop grade‑appropriate compositions applying writing processes such as selecting topic and form (ELA‑2‑M3)

	20b.
	Develop grade‑appropriate compositions applying writing processes such as prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA‑2‑M3)

	20c.
	Develop grade‑appropriate compositions applying writing processes such as drafting (ELA‑2‑M3)

	20d.
	Develop grade‑appropriate compositions applying writing processes such as conferencing (e.g., peer, teacher) (ELA‑2‑M3)

	20e.
	Develop grade‑appropriate compositions applying writing processes such as revising based on feedback and use of various tools (e.g., LEAP21 Writer’s Checklist, rubrics) (ELA‑2‑M3)

	20f.
	Develop grade‑appropriate compositions applying writing processes such as proofreading/editing (ELA‑2‑M3)

	20g.
	Develop grade‑appropriate compositions applying writing processes such as publishing using technology (ELA‑2‑M3)

	21.
	Develop grade‑appropriate paragraphs and multiparagraph compositions using the various modes of writing (e.g., description, narration, exposition, persuasion), emphasizing narration and exposition (ELA‑2‑M4)

	23.
	Develop writing using a variety of literary devices, including foreshadowing, flashback, and imagery (ELA‑2‑M5)

	24a.
	Write for various purposes, including business letters that include a heading, inside address, salutation, body, and signature

	24c.
	Write for various purposes, including text‑supported interpretations of elements of novels, stories, poems, and plays (ELA‑2‑M6)

	25a.
	Use standard English punctuation, including hyphens to separate syllables of words and compound adjectives (ELA‑3‑M2)

	25b.
	Use standard English punctuation, including commas and coordinating conjunctions to separate independent clauses in compound sentences (ELA‑3‑M2)

	26.
	Capitalize names of companies, buildings, monuments, and geographical names (ELA‑3‑M2)


	27a.
	Write paragraphs and compositions following standard English structure and usage, including possessive forms of singular and plural nouns and pronouns (ELA‑3‑M3)

	27b.
	Write paragraphs and compositions following standard English structure and usage, including regular and irregular verb tenses (ELA‑3‑M3)

	27c.
	Write paragraphs and compositions following standard English structure and usage, including homophones (ELA‑3‑M3)

	28a.
	Apply knowledge of parts of speech in writing, including prepositional phrases (ELA‑3‑M4)

	28b.
	Apply knowledge of parts of speech in writing, including interjections for emphasis (ELA‑3‑M4)

	28c.
	Apply knowledge of parts of speech in writing, including conjunctions and transitions to connect ideas (ELA‑3‑M4)

	29.
	Spell high‑frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots and affixes) correctly (ELA‑3‑M5)

	39a.
	Evaluate media for various purposes, including text structure (ELA-4-M5)

	39c.
	Evaluate media for various purposes, including support for main position (ELA-4-M5)

	39d.
	Evaluate media for various purposes, including background information (ELA-4-M5)

	39e.
	Evaluate media for various purposes, including opinions vs. facts (ELA-4-M5)

	39f.
	Evaluate media for various purposes, including sequence of ideas and organization (ELA-4-M5)

	40a.
	Participate in group and panel discussions, including explaining the effectiveness and dynamics of group process (ELA‑4‑M6)

	40b.
	Participate in group and panel discussions, including applying agreed-upon rules for formal and informal discussions (ELA‑4‑M6)

	40c.
	Participate in group and panel discussions, including assuming a variety of roles (e.g., facilitator, recorder, leader, listener) (ELA‑4‑M6)

	41a.
	Locate and select information using organizational features of grade‑appropriate resources, including complex reference sources (e.g., almanacs, atlases, newspapers, magazines, brochures, map legends, prefaces, appendices) 

	41b.
	Locate and select information using organizational features of grade‑appropriate resources, including electronic storage devices (e.g., CD‑ROMs, diskettes, software, drives)

	41c.
	Locate and select information using organizational features of grade‑appropriate resources, including frequently accessed and bookmarked Web addresses

	41d.
	Locate and select information using organizational features of grade‑appropriate resources, including organizational features of electronic texts (e.g., bulletin boards, databases, keyword searches, e‑mail addresses) (ELA‑5‑M1)

	42a.
	Locate and integrate information from grade‑appropriate resources, including multiple printed texts (e.g., encyclopedias, atlases, library catalogs, specialized dictionaries, almanacs, technical encyclopedias)

	42b.
	Locate and integrate information from grade‑appropriate resources, including electronic sources (e.g., Web sites, databases)

	42c.
	Locate and integrate information from grade‑appropriate resources, including other media sources (e.g., audio and video tapes, films, documentaries, television, radio) (ELA‑5‑M2)

	43.
	Locate and integrate information from grade‑appropriate resources, including identifying sources as primary and secondary to determine credibility of information (ELA‑5‑M2)

	44a.
	Locate, gather, and select information using data‑gathering strategies, including surveying  (ELA‑5‑M3)

	44b.
	Locate, gather, and select information using data‑gathering strategies, including interviewing (ELA‑5‑M3)

	44c.
	Locate, gather, and select information using data‑gathering strategies, including paraphrasing (ELA‑5‑M3)

	45a.
	Generate grade‑appropriate research reports that include information presented in a variety of forms, including visual representations of data/information (ELA‑5‑M3)

	45b.
	Generate grade‑appropriate research reports that include information presented in a variety of forms, including graphic organizers (e.g., outlines, timelines, charts, webs) 

	45c.
	Generate grade‑appropriate research reports that include information presented in a variety of forms, including bibliographies (ELA‑5‑M3)

	46.
	Use word processing and/or other technology to draft, revise, and publish a variety of works, including compositions, investigative reports, and business letters (ELA‑5‑M4)

	47a.
	Give credit for borrowed information following acceptable-use policy, including integrating quotations and citations (ELA‑5‑M5)

	47b.
	Give credit for borrowed information following acceptable-use policy, including using endnotes (ELA‑5‑M5)

	47c.
	Give credit for borrowed information following acceptable-use policy, including creating bibliographies and/or works cited lists (ELA‑5‑M5)

	48.
	Interpret information from a variety of graphic organizers , including timelines, charts, schedules, tables, diagrams, and maps in grade‑appropriate sources (ELA‑5‑M6)

	ELA CCSS

	CCSS 
	CCSS Text

	Reading Standards for Literature

	RL.6.1
	Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

	RL.6.4
	Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word choice on meaning and tone.

	Reading Standards for Informational Text

	RI.6.1
	Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

	RI.6.4
	Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings.

	RI.6.8
	Trace and evaluate the argument and specific claims in a text, distinguishing claims that are supported by reasons and evidence from claims that are not.

	Writing Standards

	W.6.1

a,b,c,d
	Write arguments to support claims with clear reasons and relevant evidence.

a. Introduce claims and organize the reasons and evidence clearly.

b. Support claims with clear reasons and relevant evidence, using credible sources and demonstrating and understanding of the topic or text.

c. Use words, phrases, and clauses to clarify the relationships among claims and reasons.

d. Establish and maintain a formal style.

	W.6.2

a,b,c,d,e
	Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

a. Introduce a topic; organize ideas, concepts and information using strategies such as definition, classification, comparison/contrast and cause/effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aid comprehension.

b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other information, and examples.

c. Use appropriate transitions to clarify the relationships among ideas and concepts.

d. Use precise language and domain-specific vocabulary to inform or explain about the topic.

e. Establish and maintain a formal style.

	W.6.6
	Use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of three pages in a single setting.

	W.6.7
	Conduct short research projects to answer a question, drawing on several sources and refocusing the inquiry when appropriate.

	W.6.9b
	Draw evidence from literary or informational texts to support analysis, reflection, and research.

b. Apply grade 6 reading standards to literary nonfiction (e.g., “Trace and evaluate the argument and specific claims in a text, distinguishing claims that are supported by reasons and evidence from claims that are not”).

	W.6.10
	Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences).

	Speaking and Listening Standards

	SL.6.5
	Include multimedia components (e.g., graphics, images, music, sound) and visual displays in presentations to clarify information.

	Language Standards

	L.6.4c,d
	Determine or clarify meaning of unknown and multiple-meaning words and phrases based on grade 6 reading and content, choosing flexibly from a range of strategies. 

c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses) both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning or its part of speech.

d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).

	L.6.5b,c
	Demonstrate understanding of figurative language, word relationships, and nuances in word meanings

b. Use the relationship between particular words (e.g., cause/effect, part/whole, item/category) to better understand each of the words.

c. Distinguish among the connotations (associations) of words with similar denotations (definitions).

	L.6.6
	Acquire and use grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.


Sample Activities

Activity 1: Independent Reading (Ongoing): (GLEs: 11a, 11b, 11c, 11d, 11e, 11f, 11g 14, 15; CCSS: RL.6.1, RI.6.1)  

Materials List: informational nonfiction, reading response learning logs, Reading Response Prompts BLM
Students should have access to texts at their independent reading level in the current genre for 10 to 20 minutes of daily sustained, silent reading (SSR) that is not formally assessed; student choice is key in choosing these, as is teacher modeling of this skill. To reflect the emphasis on informational nonfiction and technical texts in the Common Core State Standards (CCSS), teachers should encourage students to read a balance of fiction and nonfiction, both informational and literary. Some types of literary nonfiction include biographies and autobiographies; books on content-area subjects, including social studies, science, and the humanities; and technical texts. SSR offers students an opportunity to practice word attack skills, to boost confidence to work through reading problems, and to learn the joy that reading can bring. 
Students should continue to keep a reading response learning log (view literacy strategy descriptions) of pages read in which they respond to the research process they are going through with the use of brief reflective prompts. Sample reflective response log prompts (starters) and a full-blown lesson plan on this strategy can be found at http://www.readwritethink.org/lessons/lesson_view.asp?id=55. It is crucial that this metacognitive process be seen by students as a personal response to their reading, not as a test. Teacher modeling of his or her own use of the active reading processes of purpose setting, predicting and refuting, visualizing, connecting, speculating and questioning, reacting, and rereading is vital. To meet CCSS involving citing textual support, the fourth column provides an opportunity for students to support their responses with passages from the original text. An example is shown below. 
	Reading Response Learning Log

	Title of Text: Phineas Gage: A Gruesome but True Story about Brain Science
	Genre: Nonfiction

	Date
	Pages read:
	Response:
	Passage from text to support

	May 2
	pp. 1-2
	I really like that this book is nonfiction, but has something of a narrative. The author’s use of foreshadowing makes me want to keep reading.
	“He is good with his hands and good with his men, ‘possessing an iron will as well as an iron frame,’ according to his doctor. In a moment, Phineas will have a horrible accident.”

	May 3
	pp. 3-4
	I can’t imagine living in a world without an understanding of bacteria’s benefits and dangers. It’s no wonder life expectancy wasn’t great.
	“Medical science in 1848 knows very little about bacteria, even though they were first seen through a microscope nearly two hundred years before.”


	May 4
	pp. 5-6
	Again with the ignorance about bacteria and contamination. The patient has a huge hole is in his skull, and these physicians are all wearing street clothes.
	“The second thing you should notice is what the doctors are wearing—nothing special. They are in street clothes—black frockcoats, shiny satin vests, and linen shirts. No one is wearing surgical scrubs. No one is wearing surgical gloves, masks, or booties.”


Excerpts from Phineas Gage: A Gruesome but True Story about Brain Science; © John 
Fleischman (2002).

Fleischman, John. Phineas Gage: A Gruesome but True Story about Brain Science. New York:


Houghton Mifflin, 2002.
Activity 2:  Vocabulary Study (Ongoing) (GLEs:  01a, 01b, 01c, 01d, 01e, 02, 03) 
Materials List: index cards and vocabulary card examples, Vocabulary Self-awareness BLM, Frayer Model Vocabulary Card BLM, Word Map BLM, plus dictionaries and thesauruses, pen/pencil; paper or notebook, index cards 
Students will continue to use the Vocabulary Self-awareness BLM for the vocabulary self-awareness strategy (view literacy strategy descriptions) to determine their familiarity with new words, phrases, or idioms. Students will continue to use the four most common types of clues (e.g., definition, restatement, example, and contrast) for figuring out the meaning of an unknown word in context; they will apply this comprehension strategy throughout the unit, as appropriate. 

Students will continue to create word webs and riddles that illustrate multiple-meaning words, including illustrations or examples for each meaning.  Students will use the Frayer Model Vocabulary Card BLM to create Frayer Model vocabulary cards (view literacy strategy descriptions) or the Word Map BLM to create vocabulary word maps, to help acquire this vocabulary knowledge. Frayer model and additional best practices strategies for teaching vocabulary can be found at http://www.justreadnow.com/strategies/vocabulary.htm. 

Students may create their own vocabulary tree graphic organizers in which an affix or root word and its meaning are displayed. This is an especially good strategy for nonfiction content study. Students then write as many words containing the root/prefix and find sentence examples as they read.   

Sample Vocabulary Tree

[image: image3.jpg]



Students will also use electronic and print dictionaries, thesauruses, and glossaries to expand vocabulary during research, drafting, and editing processes. 
Students will use vocabulary cards (view literacy strategy descriptions) to define words specific to the research content and key to its comprehension as part of the research unit as detailed below. 
Example: Vocabulary Card 

front of card



back of card




Students will review their vocabulary cards and quiz each other with them in preparation for tests and other class activities as needed.
2013-2014

Activity 3: Words in Context (CCSS: RL.6.4, RI.6.4, L.6.4c, L.6.4d, L.6.5b, L.6.5c, L.6.6)
Materials List: independent reading material, Words in Context BLM, pen/pencil

Because students will encounter a number of unknown words in their independent reading, they need a process for dealing with these unknown words. This activity is in some ways an extension of Activity 2, but it incorporates the study of figurative and connotative meanings and analysis of the impact of specific word choice on meaning and tone as students encounter them in independent reading.

The Words in Context BLM is a variation of the learning log (view literacy strategy descriptions) strategy. On the log, students keep track of unknown words, sentences from context, how they determined the meaning (definition, restatement, example, or context), their own definition, and their understanding level. Because student understandings will change over time, it is recommended that students complete this in pencil. 

Teach students to add to this chart as they read. These should be words that are not necessarily foreign to students, but they should be words that students stumble over. The goal is that over time, these words become part of the student’s writing vocabulary. Once a student’s understanding level is marked “+,” the word should be showing up in student pieces. 

Because the goal is improvement of vocabulary, encourage word talk among students. To meet CCSS language standards, discussion should be geared toward nuances in words, particularly figurative and connotative meanings. Encourage students to use the dictionary for verification after trying to determine word meaning from context. As students look up the meaning of words, encourage them also to determine the pronunciation and part of speech. Online dictionaries with pronunciation tools can be found at these links: www.m-w.com and www.dictionary.com. As students encounter words with multiple meanings, these could be added to a master class list or word wall. For instance, with the word biotic in the following example, a discussion might reveal that while not generally used in this form, biotic in this context is the root for the much used antibiotic, and it is also a derivative of the Greek root bio-, meaning life. Incorporate the author’s word choice into the discussion. In this context, the author draws upon an antiquated term. This deliberate use of a word that is no longer common certainly lends to the tone of the text. 

Example: Words in Context

Text: Phineas Gage: A Gruesome but True Story about Brain Science
	date
	word
	sentence(s) from context, page if available
	definition
	restatement
	example
	contrast
	student-developed definition
	understanding level

+   (  (

	May 3
	biotic
	“In 1848, science is still twenty years away from figuring out that infections are the work of living—that is, ‘biotic’—things.” (13)
	
	X
	 
	
	living
	+


Excerpt from Phineas Gage: A Gruesome but True Story about Brain Science; © John 
Fleischman (2002).

Fleischman, John. Phineas Gage: A Gruesome but True Story about Brain Science. New York:


Houghton Mifflin_(2002).
Activity 4:  Writing Craft Mini-Lessons (Ongoing) (GLEs:  17a, 17b, 17c, 17d, 19a, 19b, 19c, 19d, 19e, 20a, 20b, 20c, 20d, 20e, 20f, 20g, 21, 23) 

Materials List: Writing Piece with Target Skills Planner BLM, projection or presentation device (e.g., overhead and transparency pen, dry erase board and marker, document camera, SmartBoard, etc.), paper or notebook
Continue to point out examples of good writing in texts followed by questioning. (Examples: Does this skill make the writing clear, interesting, or pleasant sounding? Why do you think the author uses this skill? How do you like it as a reader?  What words do you especially like?  Can you imitate this?)  With students, continue to model the skill orally, then have students try it out in practice pieces, and finally apply the skill in independent writing. Important to focus on in this unit will be word choice, fact versus opinion, main ideas and supporting details, and logical organization of ideas.

In planning whole-process pieces, continue to use the Writing Piece with Target Skills Planner BLM; choose one (new) or two (review) genre target skills, one (new) or two (review) organization or composing target skills, and one (new) or two (review) conventions skills as Target Skills for each whole process piece. These skills become part of the scoring rubric.  Students will draft several whole process pieces, double-spacing in order to have room for revisions (adding, substituting, deleting, reordering). Illustrate various proofreading/editing strategies.

2013-2014

Activity 5: Writing Record (Ongoing) (CCSS: W.6.10)

Materials List: Writing Piece with Target Skills Planner, Blank BLM and Writing Piece with Target Skills (See Activity 4.),  projection or presentation device (e.g., overhead and transparency pen, dry erase board and marker, document camera, SmartBoard, etc.), Writing Record BLM

This activity is an extension of Activity 4 for the 2013-2014 school year. CCSS W.6.10 calls for routine writing over extended time frames and shorter time frames for a range of tasks, purposes, and audiences. Because this is not much change from current expectations, having students keep a record of their writing over the course of the year would be evidence of achievement. 

On the Writing Record BLM, students track each time they write over the course of the unit. They should indicate whether the writing is over an extended time frame, and if so whether it is to research, reflect, or revise. If it is a brief piece written over a day or two, students should indicate whether it is a log entry, response to text, or other. Students should also indicate the intended audience of the piece. Students should record on this page each writing assignment in the unit (Activities 8, 9, 10, 11, 12, 13, 14, and 15).
Activity 6:  Sentence Formation/Grammar/Usage/Mechanics (FUMS) Mini-Lessons (Ongoing) (GLEs: 25a, 25b, 26, 27a, 27b, 27c, 28a, 28b, 28c, 29) 

Materials List:  projection or presentation device (e.g., overhead and transparency pen, dry erase board and marker, document camera, SmartBoard, etc.), Proofreading/Editing Strategies BLM, Secondary Editing/Proofreading Checklist BLM, sentences for proofreading, student grammar text, pen/pencil; paper or notebook

Distribute copies of the Proofreading/Editing Strategies BLM and demonstrate the use of each strategy covered in the BLM. Continue with whole-class brief mini-lessons in usage, mechanics, and spelling, choosing only one explicit focus for the lesson, based upon student errors in drafts and daily editing practice. This could be a grammar, usage, or conventions focus. Mini-lessons should be adjusted accordingly for this unit.
Students should also continue daily proofreading practice of several sentences in context (related), writing sentences or lines correctly with positive teacher feedback via brief comments to students. When a student has not caught an error, encourage him/her to search further and then return to the board or overhead, correcting sentences with the class and explaining why each error is incorrect.  Students continue to correct their papers, using proofreading symbols, and record the types of errors they have made on the Secondary Editing/Proofreading Checklist BLM. Keep a record of which errors are being made by the majority of students in order to plan appropriate whole-class mini-lessons.  (Adapted from Jane Bell Keister’s Caught Ya: Grammar with a Giggle, Maupin House, 1990.)

Mini-lessons should also be part of this unit whenever student errors indicate a need for the following:

· the use of hyphens, commas, coordinating conjunctions, capitalization, possessives, verb tenses 

· revisions to add prepositional phrases, transitions, and interjections for emphasis

· conjunctions and transitions to connect ideas 

Hold regular peer-editing sessions to help students form the habit of attention to spelling high‑frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots and affixes) correctly and daily reinforce the habit of using a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings.

Throughout the writing process, students should use peer editing to work with mechanics and conventions of writing.  Grammar instruction should occur within the context of students’ reading and writing.  Grammar instruction lessons may be found in the district-adopted textbook.
Activity 7: Informational Nonfiction Overview (GLEs:  11a. 11b. 11c. 11e, 11f, 14, 15, 39a, 39c, 39d, 39e, 39f)
Materials List: graphic organizers, nonfiction text examples, student anthology, Nonfiction Text Structures BLM, Nonfiction Text Structures (Answer Key) BLM 

Reading expository text requires students to closely examine the text’s vocabulary, features, and structures, if the material is to be comprehended and retained. Students must comprehend 75% of the ideas/concepts and 90% of the vocabulary of a content area/informational text to understand what they’re reading. Working with the science or social studies teacher will allow relevant cross-curricular materials to be selected for the class examples.

Review, show examples, and discuss the defining characteristics of informational nonfiction (e.g., newspaper/magazine articles, historical/workplace documents, scientific/technical writing, encyclopedia entries, handbooks, manuals, recipes). Students will discuss how to read informational nonfiction differently from literary/personal nonfiction.  
Using the Nonfiction Text Structures BLM and the Nonfiction Text Structures (Answer Key) BLM, provide examples of these various types of nonfiction so students working in groups can read and identify the type of nonfiction as well as determine the author’s purpose and viewpoint (perspective) for each example with the aid of the graphic organizer. After completing the graphic organizer, students will record notes in learning logs (view literacy strategy descriptions). Allow time for students to share their responses and discuss their entries with a partner or the whole class.

Sample Nonfiction Learning Log:

	NONFICTION TYPE
	CHARACTERISTICS
	AUTHOR'S PURPOSE

	news article

“You Can Teach An Old Dog New Tricks -- With The Right Diet”
	Short

uses 5 w’s & how approach
	to inform

	Interview

Paul Miller, professor of veterinary science 
	word for word account

personal experience
	to inform

to entertain


Using the Nonfiction Text Structures BLM, also facilitate a review of the many types of expository text features that provide additional information to help students comprehend content such as: table of contents, glossary, index, headings and subheadings, pronunciations in parentheses, text boxes and sidebars, photographs and illustrations, captions and labels, quotes, boldfaced words, and graphics (charts, diagrams, maps, tables, etc). Examples may be found in the science, math, or social studies textbooks.  

Using a modified DL-TA (view literacy strategy descriptions), acquaint students with a nonfiction library text. Using the modified DL-TA, students look at the table of contents, then think about what they already know and predict what they think will be covered in a particular chapter. Students will also determine where they might look for background information. This modified DL-TA can be done individually or in groups. 

Sample Questions for modified DL-TA
	1. For each chapter, read the title and write what you think will be presented.

2. Read the subheadings for each chapter. Ask yourself these questions about each subheading: (use words, phrases, or sentences to answer these questions) 

· What do I know I know about this topic? 

· What do I think I know? 

· What do I expect to find out in this chapter? 

· If I don’t know anything about the topic, where could I go to find out? 


Review the parts and functions of a book (title page, copyright page, table of contents page, chapter headings and subheadings, appendix, glossary, index) as it is a LEAP Using Information Resources Component. Students will practice by comparing two selections using the Text Features BLM. 

Knowing the organizational structure of expository text will increase students’ comprehension of the relationship of ideas. Review the most common text structures that characterize nonfiction (description or listing, sequence or time order, comparison and contrast, cause and effect, problem and solution, etc.), the most common signal words for each type, and questions students can ask themselves to aid in understanding, distributing the Nonfiction Text Structures BLM for reference. Examples may be found in the student anthology, content area textbooks, newspapers, or trade magazines (e.g.,  SCOPE, READ, Time for Kids, Ranger Rick, Junior Scholastic, Science World, Scholastic MATH).

As students continue to read and respond, the class will discuss and then list in notebooks/learning logs, the elements of nonfiction (e.g., main idea, cause/effect, fact/opinion, problem/solution, author’s purpose/viewpoint, chronological order, persuasive techniques). If needed, present mini-lessons and have students practice these important skills in context.

Activity 8: Narrowing and Choosing a Research Topic (GLEs: 11d, 20a, 20b, 39a, 43; CCSS: W.6.1a, W.6.1b, W.6.7) 

Materials List: pen/pencil; paper or notebook; KWL BLM; if available, computer with Internet access; model research report

Following a teacher-facilitated discussion on focused versus broad topics, students will generate a broad list of topics of interest on either a science or social studies topic, using the KWL BLM. Students may skim content area books for items of interest. Students should check the table of contents, the introduction, picture captions, quotations, or other possible sources of quick information. Having selected a topic, students will narrow the topic and present it for approval. After teacher modeling on the use of guiding questions, students will list five to seven possible questions for their research investigation (e.g., A 5-W’s organizer is helpful.). (NOTE: If desired, limit topics to a large category, such as pets or animals, or allow students to choose any topic of interest.) Because emphasis on argumentative and persuasive writing is a major instructional shift of the CCSS, provide guidance for students on adapting their topics of interest into arguments with evidence to support their claims. For example, if a student is interested in food, and this gets narrowed to engineered, or chemically altered and processed foods, a resulting thesis might be “It is the government’s responsibility to protect consumers by monitoring the food industry.”

CCSS W.6.9 calls for students to conduct short research projects to answer a question, drawing on several sources, and refocusing the inquiry when appropriate. To meet this standard, develop a mini-lesson for students about the nature of inquiry with emphasis on hitting roadblocks in research. Using a sample topic and questions, work through the questioning process with students emphasizing how research may begin down one path but eventually travel another.
Students will review the differences between primary and secondary sources. Students will generate a list of topics in which they are interested by looking for ideas in their logs, conversations with friends, reading, watching television, and daydreaming (what if). Alternatively, confer with content-area teachers to seek cross-curricular categories for students to research, but all individual topics must include some personal choice in order to be relevant to students.  

Review with students the guidelines for the final research report: 

· presents factual information about an interesting topic

· states and develops a main idea

· brings together information from a variety of sources 

· has a beginning, a middle, and an end 

· credits sources for ideas, quotations, and information presented. 

NOTE: Additional help with the research process may be accessed at http://thinktank.4teachers.org/, which has an interactive Research Organizer to help students generate a list of topics and subtopics for reports and projects. Students can refine a topic by choosing from a variety of suggestions and by using a random subtopic generator. In addition, student models of research reports for grades 1-12 can be found at http://thewritesource.com/models.htm. 

Review the research process using the text chain (view literacy strategy descriptions) strategy. Previously used in unit 3, the text chain strategy gives students an opportunity to demonstrate their understanding of newly learned material, in this case, the research process. The process involves a small group of students writing a short composition using the information and concepts being learned. The text chain strategy works for narratives, steps in a process, or solution to a problem. In a small group, students write a short composition using the information and concepts being learned—in this case, how to take a topic from inception through the research process to a well-developed argument. It might be helpful to provide students with the first line of the text chain, for example, “I started by thinking about topics I’m most interested in.” Students would then each add one line, further explaining the steps in the research process. The last student should bring the steps to a logical conclusion. 

The full text chain for how to conduct research might read something like this: 

· I started by thinking about topics I’m most interested in.

· From this list of topics, I considered availability of information and chose just one topic for my focus.

· I developed a list of questions to further explore my topic. 

· Skimming the available sources, I chose those that best answered my questions.

· Over the course of reading, I developed an argument.

· I kept track of these resources by writing down all copyright information.

· To avoid plagiarizing, I paraphrased or summarized my answers and labeled with source information.

· When necessary, I redirected my research with new questions.

· At times, I used the author’s exact words, but I kept track of necessary information for fair use.

· I organized my information and developed my argument with a clear beginning, a middle, and end.

· Using the model MLA format page, I made a Works Cited page.

The group should then check their text chain for accuracy. 
Students will then submit a final, focused topic, title, and questions for teacher approval.
Activity 9: Locating Information and Summarizing and Paraphrasing Informational Nonfiction (GLEs: 41a, 41b, 41c, 41d, 42a, 42b, 42c, 44c) 
Materials List: pen/pencil; paper or notebook, Paraphrasing Versus Summarizing BLM, GIST Worksheet BLM, access to library/media center, computer(s) with Internet access

Students will visit the library/media center and begin a search for possible resources on their focused topics from Activity 8. With the librarian’s assistance, review as needed the use of all organizational features of multiple print and non-print, electronic, or Internet resources as students begin their information searches on their focused, narrowed topics.

Facilitate a discussion with students of the differences between summarizing and paraphrasing information found in doing research, distributing the Paraphrasing versus Summarizing BLM for student reference. Once students understand the difference, they are ready to do a GIST.
Students will use the GIST strategy (view literacy strategy descriptions) to summarize and paraphrase essential information from the resources they are reading. These GISTs can then be recorded in their learning logs (view literacy strategy descriptions) or they can be transferred to notecards. 

In this strategy, students must limit the “gist” of a paragraph to a set number of words. Limiting the total number of words forces students to think about only the most important information in order to summarize a text; this is the essence of comprehension. First, model this strategy with a short (one to two paragraphs) information nonfiction text.

1)  Students read a short section of no more than three paragraphs.

2)  Students try to remember important ideas from the passage, and the teacher lists them on the board. 

3)  The teacher assists the class to condense those ideas into 20 words.

4)  Students read a second short section and, again, create a 20-word summary that incorporates information from both the first and second sections.

5)  Students repeat the strategy with a third section. 

NOTE: Students must be shown how to delete trivial and repetitious information and to collapse lists into broader categories. If a passage lists the achievements of Robert Fulton, Alexander Graham Bell, and Thomas Edison, collapse the names into the category of “inventors;” or if a passage lists the various schools a person attended, then it could be summarized by stating that the person was well-educated.

Example of GIST: 

SAMPLE of Informational Nonfiction Text

A dog's temperament is first inherited, then modified by events in his life and proper training. Some breeds and certain bloodlines within breeds are friendlier, more tolerant, and more adaptable to training because they were bred to be that way. A responsible breeder wisely puts emphasis on good temperament when selecting breeding stock. Breeders without adequate knowledge of dog behavior may not understand what a correct temperament is and use unsuitable 
dogs for breeding. There are some dogs, just like there are some humans, that are mentally disturbed or have an illness or physical defect that affects their behavior. A dog's basic temperament, instincts, and training have the biggest effects on how that dog reacts to the world around him and his levels of tolerance.

Very few bites happen without provocation -- but the provocation may exist only in the dog's mind! We need to realize that dogs are not little people in furry costumes. They don't think in the same way that we do. They look at the world around them with a different perspective. Most of their actions are instinctive. A dog will react to situations according to what his instincts tell him unless these instincts are overridden by the consistent training and socialization he needs to receive from his owner throughout his life.

Based upon the excerpt from above, a student might complete the following GIST:

GIST Worksheet

A             dog’s         temperament     is                     influenced

by            heredity,    life                    experiences,    and 

training;   so              reliable              breeders          consider

this          and             breed                 for                   tolerance.
A               dog’s         basic               instinct                may

need           to              be                    replaced              with

consistent  training     and                  socialization       from 

his              owner       throughout       his                      life.
Students will then choose a text from their own resources for which to complete one or more GISTs, using the GIST Worksheet BLM. 

Also, model the use of note cards for selecting essential information from these resources, using the GIST strategy for creating the notes themselves. An excellent lesson on GIST (GIST: A Summarizing Strategy for Use in Any Content Area) may be accessed at http://www.readwritethink.org/lessons/lesson_view.asp?id=290
After a teacher-modeled lesson, students will read the various informational resources they have located and may apply other note-taking strategies (e.g., SQ3R, 5 W’s organizer, web, summary notes, outlining) to identify the main idea and supportive details for each.

Activity 10: Conducting the Research and Crediting Sources (GLEs: 20a, 20c, 20e, 24a, 39c, 39d, 39e, 41a, 41b, 41c, 42a, 42b, 42c, 43, 47a, 47b, 47c; CCSS: W.6.1a, W.6.1b, W.6.1c,  W.6.7, W.6.9b)
Materials List: index cards, library or Internet informational texts, KWL BLM, model source cards, model note cards, model Works Cited page
After a teacher-modeled lesson on use of source cards and note cards and how they connect to one another, students will gather information from their sources and make both source cards and note cards for each resource, listing one idea per card by paraphrasing and summarizing, both with and without questions. Model source cards can be found at http://www.crlsresearchguide.org/04_Making_Source_Cards.asp. Model note cards can be found at http://www.crlsresearchguide.org/12_Making_Note_Cards.asp. 

Through a teacher mini-lesson, students will review the definition of plagiarism and the importance of giving credit to authors. Students will learn how to credit quotations, citations, and endnotes. Emphasize the need for relevant, textual evidence in argumentative writing. Explain to students that certain topics demand using the words of an expert. Through conferencing with students, monitor their balance of paraphrased and summarized support as well as directly quoted text, all properly cited according to fair use guidelines. Using MLA format, students will create a “Works Cited” page from their source cards. Keeping in mind the focus on developing an argument, students will write a thesis statement to guide their report. Students will organize note cards into headings/subheadings that will provide the basis for an outline (Inspiration software can be used.). Students will create a visual representation (e.g., charts, graphs, photos, timelines) of data/information gathered. A model “Works Cited” page may be found at http://owl.english.purdue.edu/owl/resource/557/14/. 

NOTE: A model lesson on how to use information resources is available on the LDE website as part of the Teacher-to-Teacher lesson plans: http://www.louisianaschools.net/lde/uploads/1988.pdf. This is a good lesson for students who have not had much prior instruction in using information resources.

Students will use the Internet (e.g., www.Galenet.galegroup.com/) and library to search for further available information on their chosen topic. Students may also use alternative strategies to gather information (e.g., written sources provided by companies, government agencies, and political, cultural, and scientific organizations). Students may write business letters to the appropriate organizations, asking for materials. In the research learning log (view literacy strategy descriptions), students will record the search process (e.g., library visits, bibliographic information by bookmarking websites/web pages, skimming and scanning books or articles, and taking brief notes on search information). Students will write about problems encountered in locating or using information. Students will continue to jot down interesting information and observations as the search progresses, as explained in Activity 9. Students will record whether resources were helpful (by recording a + or – sign next to each entry). Students will update their KWL BLM and record notes and search progress in their writer’s notebook/learning log. 

2013-14

Activity 11: Conducting the Research and Crediting Sources (GLEs: 20a, 20c, 20e, 24a, 39c, 39d, 39e, 41a, 41b, 41c, 42a, 42b, 42c, 43, 47a, 47b, 47c; CCSS: RI.6.8, W.6.1a, W.6.1b, W.6.1d, W.6.7, W.6.9b) 
Materials List: index cards, library or Internet informational texts, KWL BLM, model source cards, model note cards, model Works Cited page

This activity is an extension of Activity 10 for the 2013-2014 school year. CCSS RI.6.8 calls for students to trace and evaluate the argument and specific claims in a text, distinguishing claims that are supported by reasons and evidence from claims that are not. Because students are writing a research paper with a defendable thesis, make available a piece of writing with a definitive argument, and have students evaluate the argument, annotating claims that are supported by reasons and evidence from claims that are not. As students conduct their research, this mini-lesson should be a touchstone, guiding their selection of evidence and/or support.
After a teacher-modeled lesson on use of source cards and note cards and how they connect to one another, students will gather information from their sources and make both source cards and note cards for each resource, listing one idea per card by paraphrasing and summarizing, both with and without questions. Model source cards can be found at http://www.crlsresearchguide.org/04_Making_Source_Cards.asp. Model note cards can be found at http://www.crlsresearchguide.org/12_Making_Note_Cards.asp. 

Through a teacher mini-lesson, students will review the definition of plagiarism and the importance of giving credit to authors. Students will learn how to credit quotations, citations, and endnotes. Students may use the website http://school.discovery.com/schrockguide/reference.html as a reference. Emphasize the need for relevant, textual evidence in argumentative writing. Explain to students that certain topics demand using the words of an expert. Through conferencing with students, monitor their balance of paraphrased and summarized support as well as directly quoted text, all properly cited according to fair use guidelines. Using MLA format, students will create a “Works Cited” page from their source cards. Keeping in mind the focus on developing an argument, students will write a thesis statement to guide their report. Students will organize note cards into headings/subheadings that will provide the basis for an outline (Inspiration software can be used.). Students will create a visual representation (e.g., charts, graphs, photos, timelines, etc.) of data/information gathered. A model “Works Cited” page may be found at http://owl.english.purdue.edu/owl/resource/557/14/. 

NOTE: A model lesson on how to use information resources is available on the LDE website as part of the Teacher-to-Teacher lesson plans: http://www.louisianaschools.net/lde/uploads/1988.pdf. This is a good lesson for students who have not had much prior instruction in using information resources.

Students will use the Internet (e.g., www.Galenet.galegroup.com/) and library to search for further available information on their chosen topic. Students may also use alternative strategies to gather information (e.g., written sources provided by companies, government agencies, and political, cultural, and scientific organizations). Students may write business letters to the appropriate organizations, asking for materials. In the research learning log (view literacy strategy descriptions), students will record the search process (e.g., library visits, bibliographic information by bookmarking websites/web pages, skimming and scanning books or articles, and taking brief notes on search information). Students will write about problems encountered in locating or using information. Students will continue to jot down interesting information and observations as the search progresses, as explained in Activity 9. Students will record whether resources were helpful (by recording a + or – sign next to each entry). Students will update their KWL BLM and record notes and search progress in their writer’s journal/notebook/learning log. 

Activity 12: Planning and Conducting a Personal Interview (GLEs: 11b, 11c, 24a, 44b) 
Materials List: index cards, model Interview script, learning logs
Students will review the components of good interviewing. Students will brainstorm (view literacy strategy descriptions) the names of at least three individuals (e.g., either in person, via phone, or email) whom they could contact about their chosen topic; they may use print or electronic versions of the yellow pages to help them with this. In peer groups, students will relate to one another how they became interested in the topic and will seek help with tips, names, addresses, and telephone numbers of experts. Students will then fill out an interview graphic organizer (i.e., chart of questions to be asked) in their writer’s notebook  for planning and conducting their interviews. Students will create a list of interview questions appropriate for the topic and submit to the teacher for approval. A sample interview script is available at http://www.u.arizona.edu/~kimmehea/purdue/421/exampleinterview.htm. 

Teacher Note:  Interviewees may be experts, friends, family, or anyone who knows much about the topic. The experts can also refer students to books, magazines, journals, documents, etc., which might be useful as research tools. Also, some experts can now be reached via email as well as through postal mail, so allow time for discussing and planning all interviews and reviewing the elements of good communication for a letter of request.

Students will review and practice appropriate manners for interviewing people. Then, students will conduct the actual interviews and record responses in a writer’s notebook/learning logs (view literacy strategy descriptions) and create a source card and note cards from the interview.

Activity 13: Creating a Draft of a Research Report (GLEs: 17a, 17b, 17c, 17d, 17e, 19a, 19b, 19c, 19d, 19e, 20a, 20b, 20c, 21; CCSS: W.6.1a, W.6.1b, W.6.1c, W.6.1d, W.6.7, W.6.9b) 

Materials List: pen/pencil; paper or notebook; if available, computer with Internet access, model research report, Proofreading/Editing Strategies BLM, Secondary Editing/Proofreading Checklist BLM, Research Group Checklist BLM

Teacher Note:  For easier revision, the draft should be double-spaced, front side of the paper only.

Students will use all the notes they have taken during the unit to begin to draft the research report, first by physically sorting the notes into groups of related ideas and then by using the sorted clumps of note cards to create the body paragraphs of their reports. Students will refer to the thesis sentence written in Activity 10 to help them create their introduction and will circle back to that idea in writing their conclusion. 

Students will create a rough draft that includes the following: 

· a well-developed beginning, middle, and end 

· a  focused central idea 

· transitions and phrases that unify ideas and clarify the relationship among claims and reasons

· points developed from the outline and note cards, with parenthetical citations inserted as needed

· a graphic organizer, where appropriate, that presents research information 

Before students begin drafting, discuss formal style, emphasizing that reporters of research findings need to utilize a certain level of formality to sound credible. Students may need to read sample research reports to develop an understanding of formal style.  

To meet CCSS W.6.1 and W.6.9, design a mini-lesson on incorporating textual evidence. Using MLA guidelines, students should use in-text citations to support their argument. Within the draft, students will use interjections for emphasis and variety in sentence structure in writing their drafts, double-spacing in order to have room for revision and editing. Students will use proofreading strategies from the Proofreading/Editing Strategies BLM and will record their errors on the Secondary Editing/Proofreading Checklist BLM. After authors have completed their drafts, they will return to their groups and share them. Using the Research Group Checklist BLM, student groups should review one another’s documents for development of a clear argument, relevant evidence, use of credible sources, and formal style. 

2013-2014
Activity 14: Creating a Draft of a Research Report (GLEs: 17a, 17b, 17c, 17d, 17e, 19a, 19b, 19c, 19d, 19e, 20a, 20b, 20c, 21; CCSS: W.6.1a, W.6.1b, W.6.1c, W.6.1d, W.6.2, W.6.6, W.6.7, W.6.9b) 

Materials List: pen/pencil; paper or notebook; if available, computer with Internet access, model research report, Proofreading/Editing Strategies BLM, Secondary Editing/Proofreading Checklist BLM, Research Group Checklist BLM

Teacher Note:  For easier revision, the draft should be double-spaced, front side of the paper only.

This activity is an extension of Activity 13 for 2013-2014. In this year, newly introduced standards call for formatting of informative texts to include charts, tables (W.6.2) and for student collaboration via technology (W.6.6). 

Students will use all the notes they have taken during the unit to begin to draft the research report, first, by physically sorting the notes into groups of related ideas and then by using the sorted clumps of note cards to create the body paragraphs of their reports. Students will refer to the thesis sentence written in Activity 10 to help them create their introduction and will circle back to that idea in writing their conclusion.  Students will then create a rough draft that includes the following: 

· a well-developed beginning, middle, and end 

· a focused central idea 

· headings that define each topic and subtopic

· charts, tables, and graphics when appropriate for aiding comprehension

· transitions and phrases that unify ideas and clarify the relationships among claims and reasons

· points developed from the outline and note cards, with parenthetical citations inserted as needed

· a graphic organizer, where appropriate, that presents research information 

Before students begin drafting, discuss formal style, emphasizing that reporters of research findings need to utilize a certain level of formality to sound credible. Students may need to read sample research reports to develop an understanding of formal style.  

To meet CCSS W.6.1 and W.6.9, design a mini-lesson on incorporating textual evidence. Using MLA guidelines, students should use in-text citations to support their argument. Within the draft, students will use interjections for emphasis and variety in sentence structure in writing their drafts, double-spacing in order to have room for revision and editing. Students will use proofreading strategies from the Proofreading/Editing Strategies BLM and will record their errors on the Secondary Editing/Proofreading Checklist BLM. 

CCSS W.6.6 calls for students to use technology, including the Internet, to collaborate and interact with others. Instead of having author groups meet during class time, set up a wiki or a Google( group for student writers to collaborate using the Internet. Wikis can be set up for no expense using this link: http://www.wikispaces.com/. For students to collaborate via Google( groups, students will need a free Google( account. Google( groups can be set up at this address: http://groups.google.com. 

Using the Research Group Checklist BLM, student groups should review one another’s documents for development of a clear argument, relevant evidence, use of credible sources, and formal style.
Activity 15:  Evaluating, Revising, and Publishing Research (GLEs: 20d, 20e, 20f, 20g, 24c, 39a, 39c, 39d, 39e, 39f, 40a, 40b, 40c, 44a, 44b, 44c, 45a, 45b, 45c, 46, 47a, 47b, 47c, 48) 

Materials List: pen/pencil; paper or notebook; if available, computer with Internet access, Proofreading/Editing Strategies BLM, Secondary Editing/Proofreading Checklist BLM, Research Report Rubric BLM

Using the assessment rubric as a source for comments, members of the author group will point out what they like in the reports, and authors will take notes for things they would like to mimic in their own reports. Again using the Research Report Rubric, students will self-evaluate and revise their drafts for ideas, organization, word choice, style, and audience awareness, incorporating valid feedback by the author group. 

Using the LEAP ELA Writer’s Checklist (available at http://www.doe.state.la.us/lde/uploads/1684.pdf), the Proofreading/Editing Strategies BLM, and the Secondary Editing/Proofreading Checklist BLM, students will self- and peer-edit drafts for sentence formation, usage, and errors in mechanics, including hyphens to separate syllables of words and compound adjectives and spelling errors including commonly confused homophones, frequently misspelled words, and derivatives. Students will use spelling resources as needed. Students will read the reports of all others in their group and give one another feedback. 

Students will revise their reports, making sure the introduction is interesting, the report develops one unified idea, the facts are accurate, credit is given for borrowed information (e.g., integrating quotations and citations, using endnotes), and the conclusion is satisfying. 

Students will then complete an editing session for grammar, mechanics, usage, and spelling, using a variety of print or electronic resources. Students will revise the “Works Cited” page as needed. Students will publish a polished final draft, using available technology. Students’ work may be assessed using a teacher-created rubric available at 

http://rubistar.4teachers.org/index.php.

Students’ written work will be placed in a personal writing portfolio. Students will orally present a brief synopsis of their reports to the class. The class will decide how to publish and share the reports for others outside their classmates, including a written invitation to the chosen audience. An oral presentation rubric is available at http://www.uwstout.edu/soe/profdev/rubrics.cfm. 

2013-2014
Activity 16: Publishing via Podcasts (CCSS: RI.6.1, SL.6.5, W.6.1a, W.6.1b, W.6.1c, W.6.1d, W.6.6, W.6.7, W.6.9b,)

Materials List: recording and editing software and hardware; computer with Internet access
In the 2013-2014 school year, podcasting could serve as an alternative to orally presenting research findings for the 2013-2014 school year. With a podcast, students distill their findings into a brief presentation, record the presentation, and publish it on the Internet. Before beginning the podcast development process, have students listen to podcasts on various topics. There are links to NPR’s podcasts available at this link: http://www.npr.org/rss/podcast/podcast_directory.php?type=topic&id=-1. One other source for brief podcasts could also aid the editing, revising process. Grammar Girl is a regularly updated podcast on all things grammar. It can be accessed at this link: http://grammar.quickanddirtytips.com/.

To standardize student podcasts, use the process guide (view literacy strategy descriptions) strategy for students to apply their new knowledge. Process guides scaffold students’ comprehension within a unique format and stimulate students thinking after their involvement during, or in this case, after any content area instruction. Generally, process guides focus students on a common text, such as a chapter in a textbook or a news article. In this context, process guides will help students focus their research findings in a standard format. The “texts” students use are their notes, interview transcripts, and reports.

Sample process guide for a research podcast
	Introduction
	What did you set out to learn more about?

How did you get interested in the subject?



	Research Process
	How did your research process unfold?

How did your questions evolve over the unit’s course?



	Findings
	What did you learn through this process?

What is the most interesting piece of information? (directly quoted)



	Sources
	What were your most reliable sources?



	Further Questions
	What questions remain?

What would you still like to know?




Information on hosting and developing podcasts can be found at these links: 

http://www.apple.com/itunes/podcasts/specs.html and http://www.voices.com/podcasting/plan-your-podcast.html. Information on using podcasts in the classroom can be found at this link: http://userwww.sfsu.edu/~nshelley/. Student podcasts should be polished, not freestyle. The process guide should serve as a plan for developing the script.

Once students have written and revised their scripts, they can use Audacity, a free software download, available at http://audacity.sourceforge.net/ to record them. Publish student podcasts on the school website or your own teacher website. Kathy Schrock has several podcast rubrics available at this link: http://school.discoveryeducation.com/schrockguide/assess.html. 
Sample Assessment

General Guidelines

Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the type of product that results from the student activities and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that can be used for this unit:

General Assessments

· The teacher will provide students with a checklist of research-related writing target skills to practice in their journals (e.g., paraphrasing, summarizing, writing a thesis).  Students will collect all log entries from this unit in a portfolio and turn them in to be assessed for completion and response to the topic.

· Students will complete a visual representation of the knowledge they have gained about research at the end of the unit. These may include outlines, posters, graphic organizers, PowerPoint®, and other technologies to demonstrate mastery of knowledge about conducting research and using information resources.

· For specific skills within the unit, the teacher will use observations, checklists, and anecdotal records to monitor individual student progress in reading strategies, elements, and genre characteristics of informational nonfiction, research process, writing process, vocabulary acquisition, and related research components.

· Students may be provided with a checklist of nonfiction elements/vocabulary terms for the unit. Students’ completion of vocabulary lists/products and vocabulary acquisition may be assessed via a teacher-created selected/constructed response format.

· Students will use information learned from research to complete log entries and graphic organizers as assigned. Students will collect all log entries/graphic organizers created or completed and turn them in for assessment via teacher-created checklist for completion and/or response to the topic.

· Students’ progress in the research process (e.g., source cards/note cards/outlines) will be assessed via teacher-created timeline checklist, skills checklist, or teacher observations. 

· Students may use a trait rubric (i.e., ideas, organization, voice, word choice, sentence fluency, conventions) to self-assess their written work. Six Trait Rubric is available at www.nwrel.org/assessment/pdfRubrics/6plus1traits.pdf
· Students’ writing products may be assessed using the LEAP 21 Writer’s Checklist (http://www.louisianaschools.net/lde/uploads/2071.pdf) or www.louisianaschools.net/lde/uploads/3743.pdf  for self/peer evaluation.
· Students’ writing products will be assessed using the LEAP 21 Writing Rubric for final drafts. http://www.louisianaschools.net/lde/uploads/9842.pdf
Activity-Specific Assessments

· Activity 7:  Student groups will create and complete a graphic organizer (view literacy strategy descriptions) that identifies the most common text structures that characterize nonfiction, their accompanying signal words, and questions students can ask themselves to aid in identifying and comprehending each structure. These should include the following structures and their information: 

· description or list

· sequence or time order

· compare and contrast

· cause and effect

· problem and solution

· Activity 10:  Students will create note cards and source cards for each information resource consulted.

Source cards should include the following:

· Author

· Title of resource

· Date of publication (copyright date)

· Page number(s)

· Call numbers, if applicable/location/URL

· Place of publication

Note cards should include the following:

· Topic

· Where the information was found (e.g., school library, Internet, public library)

· Paraphrased or summarized information on one idea only

· Page or paragraph where information is located

Students will write business letters to organizations, if applicable, for research information. Letters will follow a standard business format.

· Activities 13 and 14:  
Research Reports:  Students will write an informational report that will incorporate accurate and researched details presented in a variety of forms. Students will apply a writing process to produce a final draft to be evaluated with the following criteria: 

· The report is both accurate and clear.

· The writing begins with an interesting or provocative introduction that contains a clear and concise thesis statement.

· The body fully explores the topic and presents information in a sensible order. 

· The report contains facts and quotations, expressed in the writer’s words with complete and correct documentation from a variety of sources.

· The body supports and develops the writer’s thesis and exhibits unity and coherence.

· The report includes a complete and correct bibliography or source list.

· The report contains at least one visual representation of data/information.

· The report uses precise word choice appropriate to the audience.

· The report contains few or no errors in grammar, usage, mechanics, or spelling.
Students’ work may be assessed using a teacher-created rubric available at 

http://rubistar.4teachers.org/index.php.

Additional Teacher Resources
READING

Beers, Kylene.  When Kids Can't Read--What Teachers Can Do: A Guide for Teachers 6-12. Portsmouth, NH: Heinemann, 2003.
Boyton, Alice and Wiley Blevins.  Teaching Students to Read Nonfiction. New York: Scholastic Professional Books, 2003.

Fisher, Douglas, William G. Brozo, Nancy Frey, and Gay Ivey.  50 Content Area Strategies for Adolescent Literacy. Upper Saddle River: Merrill/Prentice Hall, 2007.
McCarthy, Tara.  Teaching Genre:  Grades 4-8. New York: Scholastic, 1996.
Robb, Laura.  Teaching Reading in Middle School. New York: Scholastic Professional Books, 2000.
Robb, Laura.  Teaching Reading in Social Studies, Science, Math. New York:  Scholastic Professional Books, 2003.
WRITING 

Culham, Ruth.  6+1 Traits of Writing.  New York: Scholastic Professional Books, 2003.

Freeman, Marcia.  Listen to This: Developing an Ear for Expository. Gainesville, Florida: Maupin House, 1997.

Koehler, Susan.  Crafting Expository Papers.  Gainesville, Florida: Maupin House, 2007.

Portalupi,  Joann and Ralph Fletcher.  Nonfiction Craft Lessons. Portland, Maine: Stenhouse, 2001.

Robb, Laura.  Nonfiction Writing. New York: Scholastic Professional Books, 2004.
RESEARCH

Berkowitz, Robet E. and Adam Berkowitz.  The Big6 Research Notebook.  Columbus, OH: Linworth Publishing, 2006.  

Elliott, Rebecca S. and James Elliott.  Painless Research Projects (Barron's Painless Series).  New York: Barron’s, 1998.

Harrington, Ladawna, Carol Collier Kuhlthau, and Rachael Harrington. Guided Research in Middle School: Mystery in the Media Center.  Columbus, OH: Linworth Publishing, 2006.

Laase, Lois and Joan Clemmons.  Helping Students to Write the Best Research Reports Ever!  New York: Scholastic, 1998.
Macrorie, Ken.  The I-Search Paper. Portsmouth, NH: Boynton/Cook, 1988.
Stanley, Deborah B.  Practical Steps to the Research Process for Middle School.  Greenwood Village, CO: Libraries Unlimited, 2001.

Sullivan, Helen.  Research Reports Middle and High.  Brookfield, CT: Millbrook Press, 2001.

Van Vliet, Lucille W.  Media Skills for Middle Schools: Strategies for Library Media Specialists and Teachers.  Englewood Village, CO: Libraries Unlimited, 1999.

Zorfass, Judith M.  Teaching Middle School Students to Be Active Researchers.  ASCD, 1998.
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therm-





heat





means





thermometer = 


an instrument to measure temperature








thermal = having to do with heat or conserving heat





thermostat = an instrument that keeps something at the same temperature (or 'static’); "stat" means 'same.'





geothermal = heat coming from the earth (“geo” means earth), as in hot springs or volcanoes





hypothermia = a condition in which the body's temperature goes below normal





a behavior


obedience





Many owners need to take their animals to obedience training in order to learn how best to control them.





Superordinate idea





Characteristics or features





Student-composed sentence





Vocabulary word





Sentence from text that illustrates the word





� HYPERLINK "http://ardictionary.com/The/2611" �The� � HYPERLINK "http://ardictionary.com/Act/1734" �act� � HYPERLINK "http://ardictionary.com/Of/869" �of� � HYPERLINK "http://ardictionary.com/Obeying/112" �obeying,� � HYPERLINK "http://ardictionary.com/Or/1924" �or� complying, as � HYPERLINK "http://ardictionary.com/Required/4547" �required� � HYPERLINK "http://ardictionary.com/By/9543" �by� someone in � HYPERLINK "http://ardictionary.com/Control/11587" �control.�


Noun


Example of obedience


�


The dog’s obedience improved greatly after just a few training sessions.





Definition





Example or drawing
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