2012-2013 Transitional Comprehensive Curriculum


Grade 2
English Language Arts
Unit 5: Poetry Is Art in Words
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Time Frame: Approximately three weeks
Unit Description 
This unit focuses on poetry as a way to communicate ideas and feelings. The sounds of poetry reveal a rhythm or cadence to create moods and feelings. Poetry is read throughout the school year; however, this unit provides students with various forms of poetry to read, interpret, and emulate on their own.  Using many rich examples, teachers model and instruct students on how to develop similes, metaphors, and use personification.

Student Understandings 

Students understand that poetry brings together sounds and words in unique ways to create pictures in the mind of the reader. Students are encouraged to try writing poetry using vivid, descriptive language. Students examine key words, feelings, and images. Students read aloud a variety of forms, collect and memorize poems, and experiment with writing various types of poetry, such as haiku and narrative or poetic elements, as in rhyme.
Guiding Questions 
1. Can students differentiate poetry from other genres (i.e., contrast verse with prose)?

2. Can students explain why people read or listen to poems?

3. Can students show how the poet uses similes, metaphors, or personification in a particular poem?

4. Can students use verbal or written language to describe mental images developed when reading a poem?

5. Can students tell how a poet helps them understand a topic, what is compared in the poem, or why the poet chose to think about the topic in a new way?

6. Can students describe moods and feelings they experience when they read a poem?

 Grade-Level Expectations (GLEs) and Common Core State Standards (CCSS)
	Grade-Level Expectations

	GLE #
	GLE Text and Benchmarks

	02a.
	Demonstrate understanding of phonics by isolating difficult parts of words in order to correct a mispronunciation or decode an unfamiliar printed word (ELA-1-E1)

	03.
	Identify and explain common synonyms, antonyms, and homonyms (ELA-1-E1)

	05.
	Determine word meaning and appropriate word choices using reference aids including dictionaries and thesauruses (ELA-1-E1)

	09.
	Identify literary and sound devices, including similes and rhythm in texts (ELA-1-E4)

	20b.
	Apply basic reasoning skills, including asking questions about texts read independently, including why and how (ELA-7-E4)

	21.
	Write compositions of one or more paragraphs, organized with a central idea and coherent beginning, middle, and end (ELA-2-E1)

	22.
	Use a greater variety of action and descriptive words when writing for a specific purpose and/or audience (ELA-2-E2)

	23a.
	Develop compositions of one or more paragraphs using writing processes such as the following independently generated ideas for writing by using various strategies (e.g., listing, brainstorming, drawing). (ELA-2-E3)

	23c.
	Develop compositions of one or more paragraphs using writing processes such as the following: writing a first draft with a developed beginning, a middle, and an end (ELA-2-E3)

	24b.
	Develop grade‑appropriate compositions, for example, poems (ELA-2-E3)

	25
	Use literary devices, including patterns of rhythm and simile in writing (ELA-2-E5)

	30a.
	Write using standard English structure and usage, including subject-verb agreement in simple and compound sentences.(ELA-3-E3)

	30b.
	Write using standard English structure and usage, including, past and present verb tense (ELA-3-E3)

	30c.
	Write using standard English structure and usage, including noun and pronoun antecedent agreement (ELA-3-E3)

	30d.
	Write using standard English structure and usage, including transitional words and conjunctions in sentences. (ELA-3-E3)

	31.
	Distinguish between a sentence and a sentence fragment. (ELA-3-E3)

	33a.
	Spell grade-appropriate words with short vowels, long vowels, r-controlled vowels, and consonant-blends. (ELA-3-E5)

	35.
	Use multiple spelling strategies (e.g. word wall, word lists, think about the base word, affixes) (ELA-3-E5)

	38.
	Adjust speaking tone and volume to suit purpose, audience, and setting
(ELA-4-E1)

	41.
	Adjust language during a presentation in order to inform or explain to a specific audience (ELA-4-E4)

	44.
	Use active listening strategies, including asking for clarification and explanations (ELA-4-E4)


	45a.
	Give oral responses, including telling stories and personal experiences (ELA-4-E5)

	



ELA CCSS

	CCSS#
	CCSS TEXT

	Reading Standards for Literature

	RL.2.1
	Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

	RL.2.4
	Describe how words and phrases (e.g., regular beats, alliteration, rhymes, repeated lines) supply rhythm and meaning in a story, poem, or song.

	Reading Standards for Informational Text

	RI.2.1
	Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

	RI.2.6
	Identify the main purpose of a text, including what the author wants to answer, explain, or describe.

	Reading Standards: Foundational Skills

	RF.2.3a, b, c, d, e, f
	Know and apply grade-level phonics and word analysis skills in decoding words.

a. Distinguish long and short vowels when reading regularly spelled one-

    syllable words.

b. Know spelling-sound correspondences for additional common vowel  

    teams.

c. Decode regularly spelled two-syllable words with long vowels.

d. Decode words with common prefixes and suffixes.

e. Identify words with inconsistent but common spelling-sound 

    correspondences.

f. Recognize and read grade-appropriate irregularly spelled words.

	RF.2.4 a, b, c
	Read with sufficient accuracy and fluency to support comprehension.
a. Read grade-level text with purpose and understanding.

b. Read grade-level text orally with accuracy, appropriate rate, and 

    expression on successive readings

c. Use context to confirm or self-correct word recognition and 

    understanding, rereading as necessary.

	Writing Standards

	W.2.2
	Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and provide a concluding statement or section.

	Speaking and Listening

	SL.2.4
	Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking audibly in coherent sentences.

	SL.2.5
	Create audio recordings of stories or poems: add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, thoughts, and feelings.

	Language Standards

	L.2.4 a, b, c, d, e
	Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and content, choosing flexibly from an array of strategies.
a. Use sentence-level context as a clue to the meaning of a word or phrase. 
b. Determine the meaning of the new word formed when a known prefix is 
    added to a known word (e.g., happy/unhappy, tell/retell).

c. Use a known root word as a clue to the meaning of an unknown word with 
    the same root (e.g., addition, additional).

d. Use knowledge of the meaning of individual words to predict the 

    meaning of compound words (e.g., birdhouse, lighthouse, housefly, 

    bookshelf, notebook, bookmark).

e. Use glossaries and beginning dictionaries, both print and digital, to 

    determine or clarify the meaning of words and phrases.

	L.2.5a, b
	Demonstrate understanding of word relationships and nuances in word meanings.

a. Identify real-life connections between words and their use (e.g., describe 

    foods that are spicy or juicy).

b. Distinguish shades of meaning among closely related verbs (e.g., toss, 
    throw, hurl) and closely related adjectives (e.g., thin, slender, skinny, 

    scrawny).

	L.2.6
	Use words and phrases acquired through conversations, reading and being read to, and responding to texts, including using adjectives and adverbs to describe (e.g., When other kids are happy that makes me happy).


Sample Activities
Activity 1:  Independent Reading (Ongoing) (CCSS: RF.2.4a, RF.2.4b, RF.2.4c)
Materials List: classroom library and books from the school library as needed
Independent reading is any time a student reads grade-level text alone with purpose and understanding.  Independent reading may take place at various times of the day but should be included as a daily activity. Drop Everything And Read is a way to make this apart of the daily schedule. D.E.A.R. is a designated time reserved in the classroom schedule for both students and teachers to “drop everything and read.”  As D.E.A.R. time approaches, have students put away content materials and take out their reading material.  Direct students to read silently or softly to a partner for a designated time.  Independent reading supplements the standard reading program by encouraging students to read with sufficient accuracy and fluency to support comprehension. D.E.A.R. time provides an opportunity for students to read with purpose and expression and to use context to confirm or self-correct word recognition and understanding with rereading as necessary. Note: Although students should be given freedom to make their selections for independent reading, monitor to ensure that students have made choices within their readability level.
Activity 2:  Vocabulary Development (Ongoing) (GLEs: 05; CCSS: L.2.4a, L.2.4b, L.2.4c, L.2.4d, L.2.4e)
Materials List:  read-aloud book, poems, dictionary, charts, word wall, paper for vocabulary cards, binder or folder, Vocabulary Self-Awareness BLM
This activity will be used throughout the year. Prior to listening to or reading a poem, direct students to complete the first parts of a vocabulary self-awareness (view literacy strategy descriptions) checklist to indicate their level of familiarity or knowledge of the listed words.  Instruct students to complete this activity independently, filling in the words and rating their understanding of each one with either a “+” (understand well), a “√” (limited understanding or unsure), or a “—” (don’t know).  Encourage students to supply a definition or an example for each word.  Under the column “What I Think,” have students record a brief answer (for less familiar words, students may make guesses). Leave the section “What I Learned” blank at this time. Have students share their responses recorded under the “What I Think” section. Record responses on a class chart.  Read a selected poem aloud, stopping at various points to discuss the key vocabulary. As words occur in print, instruct students to use context, picture clues, and/or use knowledge of the meaning of individual words in compound words to infer the meaning of unknown words.  Lead students to collaboratively confirm the correct meaning of each word by using a glossary or a dictionary.  Have students record the word meaning on their charts under “What I Learned.” Also, record student responses on the class chart. Revisions may be made to the “What I Think” column and all check marks and minus signs can now be changed to plus marks.  Require students to use the charts as study aids as they prepare for weekly vocabulary tests and as a handy reference for the completion of the writing or dictionary activities suggested below. The following examples are taken from Treasures TM, Macmillan McGraw Hill, Night Comes.



Vocabulary Self-Awareness Chart

	Word
	+
	√
	--
	What I Think
	What I Learned

	leaking
	
	
	--
	coming out
	

	peeking
	+
	
	
	taking a little look at
	

	silvery
	+
	
	
	the color of silver
	

	sly
	
	√
	
	sneaky like a fox
	

	shivery
	
	√
	
	cold
	

	quaking
	
	√
	
	shaky
	


Listed below are some suggestions to further develop vocabulary:
· Record vocabulary words on a special word wall for use during writing assignments.

· Have students create complete sentences during group and independent writing.

· Have students create a personal or class dictionary that can be referred to easily.

Instruct students to create vocabulary cards (view literacy strategy descriptions) that include a drawing or picture, a definition, and a sentence using the word 

· accurately in context. Allow students to study their cards individually and with a partner in preparation for quizzes and other class activities. A sample card follows.
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Activity 3: Writing/Grammar (Ongoing) (GLEs: 21, 22, 23a, 23c, 30,a, 30b, 30c, 30d, 31, 33a, 35; CCSS: W.2.2, W.2.3)  
Materials List:  board, chart paper, word wall, classroom dictionaries, paper, journals/logs, Writing Rubric BLM from Unit 1.
Conduct writing/grammar lessons daily. The instruction of writing/grammar takes many different forms, enabling teachers to address the conventions of writing (spacing, directionality, and letter formation) and also grammatical features of writing (spelling, capitalization, punctuation, grammatical choices).  Grammatical choices can include verb tense, descriptive language, etc. 

· Guided writing is designed to teach a specific skill or strategy to the whole class, small groups, or the individual. In this process, have the student complete his/her own writing of one or more paragraphs, organized with a central idea and a coherent beginning, middle, and end, with the teacher’s scaffolding support through mini-lessons and conferences. Encourage students to write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and provide a concluding statement.
· The “weekend story” is a powerful guided writing activity and is usually conducted on the first day of each week. Lead the students in a discussion about their weekend experiences. Ask leading questions to help students decide what they will write about, and have them brainstorm and note their ideas.  Guide students to focus on the topic and to write to develop points about their weekend.  Instruct students to organize their thoughts into paragraphs that develop a beginning, middle and logical conclusion for their story. Encourage students to use a variety of action and descriptive words and spell grade appropriate words correctly using word walls, word lists, dictionaries and glossaries.  Provide repeated opportunities for students to conference with the teacher to strengthen writing as needed by revising and editing. Each week conduct a mini-workshop to help improve writing skills. Topics for mini-workshops could include developing an effective title (main idea), creating a web to organize student thinking, using descriptive language, indenting the first line of a paragraph, capitalizing appropriate letters, punctuating each sentence correctly, and checking for subject-verb agreement. Develop a rubric specific to the workshop focus to be used by both teacher and students to monitor progress. See Writing Rubric BLM from Unit 1. 
· Follow up with a lesson on word families in which students have changed the onset in multiple words that end with the same rime to make new words and introduce the fun and simple poetry pattern of couplets.  Explain that couplets are two-line poems.  Each line has the same number of syllables and the ends of the two lines rhyme.  Select two words from a common word family and model on the board or overhead while thinking aloud and writing a couplet. 

Ex.  The little black and brown dog

        Barked at the hopping green frog.

            Encourage students to volunteer ideas and record their couplets on the board.   

Provide an opportunity for students to write and illustrate couplets.  Finished products may be bound in a booklet for the reading center.
· Rap is an excellent way to engage students in reading with rhythm.  Bruce Lansky’s site http://www.gigglepoetry.com/poetryclass/raphelp.html gives step-by-step directions for helping students take a short, funny story and give it the rhythm pattern (beat) that a lot of rap artists use: da DUM da da DUM da da DUM da DUM; da DUM da da DUM da da DUM da DUM.  Show students the rhyme pattern in a rap is usually A-A-B-B. Lansky gives examples of raps for students to read chorally, tapping their feet to the beat.  As the students note four foot taps per line, have them chant “A-one and a-two and a-three and a-four” until they can hear and tap the rhythm.  Give students sufficient time to become comfortable with this rhythm, then take suggestions for silly little rhymes or funny short stories. Assist students in developing raps from their suggestions. Record the raps on a chart to be read and reread for fun.  Allow pairs or students to create simple raps to be performed for their classmates. (Some rap songs are obviously inappropriate for young students, so be diligent in selecting examples for classroom use.)
Independent writing is any time students write without receiving assistance from others. Have students select topics and be in charge of their own writing. Independent writing is used to practice writing skills and strategies that support reading development. Examples of a student’s writing may include journal entries, response logs, creative stories, and personal experiences. A Writer’s 

· Workshop approach builds routine and confidence as students’ writing develops and matures. Meet with individuals or small groups as needed to instruct or encourage students’ thinking and writing.
Activity 4:  Poetry Introduced with Mother Goose and Other Familiar Rhymes (GLE: 02a; CCSS: RF.2.3a, RF.2.3b, RF.2.3c, RF.2.3d, RF.2.3e, RF.2.3f, L.2.4a, L.2.4b, L.2.4c, L.2.4d)

Materials List:  charts or books with familiar poems the students know, such as a collection of Mother Goose rhymes and Where the Sidewalk Ends by Shel Silverstein, posters, overhead projector/transparencies, document camera, highlighters, Mother Goose Rhyme Chart BLM  

Select poems or nursery rhymes that are familiar to the students (such as, Mother Goose rhymes and Shel Silverstein poems) and that they can read fluently. Read aloud a poem/nursery rhyme while students listen. Have students choral read and “echo” read poems from posters, transparencies, and books. After reading several poems/rhymes, lead students in a discussion of the typical format of poetry. (A poem consists of lines, and rhymes usually occur at the end of lines.) Encourage students to use grade-level phonics and word analysis skills to decode unfamiliar words by distinguishing long and short vowels, using spelling-sound correspondences, decoding regularly spelled two-syllable words, and decoding words with common prefixes and suffixes. Assist students in using grade-level context as a clue to the meaning of a word or phrase, using knowledge of the meaning of individual words to predict the meaning of compound words or words with added suffixes or prefixes. Ask students to identify rhyming words in each poem. Point out a variety of rhyme patterns, such as AABB, ABAB, or ABCB. Have students highlight rhyming words and identify common structure of rhymes (same vowel sound and ending sound). Instruct students to complete the graphic organizer (view literacy strategy descriptions) Mother Goose Rhyme Chart BLM to organize and reinforce their understanding of the rhyming patterns of selected verses.  A sample chart follows:
	Nursery Rhyme
	AABB
	ABAB
	ABCB

	Baa Baa Black Sheep
	X
	
	

	Georgie Porgie
	X
	
	

	Hey Diddle Diddle
	
	
	X


After completing the chart, go over the rhyming pattern in each entry and discuss the most common pattern used for Mother Goose Rhymes. Point out the internal rhymes in verses, such as “Jack and Jill,” “Little Miss Muffet,” and “Little Bo Peep.” Using familiar poems enables students to focus on identifying rhythmic patterns and rhyme, rather than struggling to decode unfamiliar text. Give students opportunities to read or recite poetry to their classmates. Encourage and coach students to use voice inflections and expression when reading or reciting.
Activity 5:  Other Types of Poetry Introduced (GLE: 09, CCSS:  RF.2.3a, RF.2.3b, RF.2.3c, RF.2.3d, RF.2.3e, RF.2.3f)

Materials List: books and charts with poems from various cultures from your classroom, school, or public library, rhythm sticks (optional), board/overhead/document camera, sticky notes, pencils
To begin the activity, write this statement on the board, overhead, or document camera: “A poem is not a poem unless the lines rhyme.” Using a simple anticipation guide (view literacy strategy descriptions) format, have students write down a response to this statement, then turn to their shoulder partner and discuss their responses. At the second grade level, most of the experience students have had with poetry will lead them to the conclusion that all poems must rhyme.  Provide each student with a sticky note and have them write “agree” or “disagree” as their answer and post the note on a T chart in the classroom.  Tally the students’ votes and lead the class in a discussion to allow students an opportunity to support their opinions.  
Using knowledge gained in Activity 4, have the students discuss how poetry is formatted.   Specifically, have students identify patterns of rhyme and rhythm in several poems read aloud. Allow sufficient time for discussion and then introduce several selections from various cultures or authors. Choose a wide variety of types, such as haiku, cinquain, diamante′, concrete poems, and free verse. 
When introducing poems to students, point out elements of structure; for example, a poem consists of lines, rhymes may occur at the end a line and within the line,some poems have an exact pattern and number of syllables in each line, and not all poems rhyme. Present a few poems that do not rhyme, then stop and direct students to reconsider the statement from their anticipation guide and revise their original responses to reflect their new learning. Lead students to talk about similarities and differences between several of the new poems and the familiar favorites, focusing on structure. Because poetry is an oral art form, have students echo read to experience rhythm and inflection. As students become familiar with new poems, direct them to choral read several poems. Encourage students to clap the rhythm, drum on their desks, or use rhythm sticks to mimic the cadence of the poem. Throughout the unit, have students read various poems by authors of different cultures along with some biographical information about the authors, and discuss how the authors’ life experiences might influence their writing. Review the different types of poetry, reiterate, and stress that all poems do not have to rhyme. Refer students to the anticipation guide statement, and again allow shoulder partners an opportunity to discuss their new findings and adjust their opinions if needed. 
Activity 6:  Figurative Language in Poems and Prose (GLEs: 09, 20b, CCSS: W.2.3, RL.2.1, RL.2.4)

Materials List: selected poetry found in classroom, school or public library, notebooks to be used as poetry learning logs, paper and charts needed for displays, document camera/overhead projector, highlighters, Split-Page Notes for Figurative Language BLM
To develop the importance of identifying and using figurative language when reading and writing, focus on instructing students to identify similes, metaphors, personification, and alliteration. Provide students with copies of familiar poems that include these figures of speech and a copy of Split-Page Notes for Figurative Language BLM. Place a copy of the poem on the document camera or overhead and model reading the poem aloud. Then direct students to read chorally.  During a second reading of the poem, highlight examples of figurative language and give a thorough explanation of each figure of speech, labeling each as simile, metaphor, personification, or alliteration.  Direct students to use split-page notetaking (view literacy strategy descriptions) to record an example of each figure of speech on their Split-Page Notes for Figurative Language BLMs. The Split-page notetaking strategy gives young students a simple way to organize and record information from the poetry samples. Using the two column format, students will fill in appropriate lines from the poems that exemplify each figure of speech listed on the left side of the paper. Create a class chart of the figures of speech, and record examples of each form of figurative language. 

Example:  Use each of the following poems to focus on a figure of speech. Read each poem aloud to model oral reading of poetry, and then have students read chorally.  Assist students in identifying and recording examples of figures of speech in the appropriate sections of their BLMs. 

· First Snow by Mary Louise Allen for an example of a simile 
· At Sunset by Elaine Magliaro for an example of a metaphor.  
· The Wind by James Stephens for an example of personification. 
· Grasshopper Gumbo by Jack Prelutsky for lines of alliteration.
	Figure of Speech
	Example 
	Source

	Simile
	“The bushes look like popcorn balls” 
	“First Snow”

	Metaphor
	“The sun is a golden chain” 
	“At Sunset”

	Personification
	“The wind stood up and gave a shout” 
	“The Wind”

	Alliteration
	“Grasshopper gumbo, Iguana tail tarts” 
	“Grasshopper Gumbo”


Instruct students to refer to these notes to help recognize the aspects of each form of figurative language as they study for testing. Explain how to study from their split-page notes by covering one column and using the other column to help them recall the covered information.  Although abstract comparisons are difficult for young students, working with figurative language gives students a better understanding of non-literal comparisons by having the reader think about a subject in a different way. 
To assist students in becoming adept at recognizing alliteration, divide students into groups of four and have them create a silly poem about an animal using an alliterative text chain (view literacy strategy descriptions). Assign each student in the group a W question (who, what, where, why).  Let the first student select an animal for the who

in the poem.  For example, Student One chooses a turtle as the subject of the poem. Group members will then supply adjectives to describe the animal using the same initial sound for their words—“The teeny, tiny turtle.” The second student supplies the what—“Bit a bunch of big brown bugs.” The third student develops a where line—“She was resting by the running river.”  The fourth student completes the silly poem by adding a why line—

“Soaking up the shining sun.” Monitor students as they write and remind them that these poems do not need to rhyme. When groups finish their poems, allow time for each group to read their poems aloud to the class.

In an extension of this activity, have students copy a sentence with an example of  alliteration, a simile, a metaphor, and personification in their poetry learning logs (view literacy strategy descriptions) and add illustrations. The poetry learning log is a notebook in which students keep copies of class poetry, favorite selections, and personal writing samples.  Reviewing this notebook throughout the year, teacher and student can monitor progress as students learn and study different forms of poetry. The learning logs can also be displayed in the classroom, used for portfolio assessment, and shared with parents at conference time. 
Activity 7:  Poetry and Music (GLE: 09; CCSS: RL.2.4a, RL.2.4b)
Materials List: selected types of music (check with your school’s music teacher for ideas), a CD player, familiar poetry, and poetry learning logs

Initiate the activity by explaining the term mood and having students develop a list of words that describe possible moods they experience.  Then play excerpts from various selected works of classical, opera, country, rock, pop, rap, and children’s silly music. After having students listen to each selection, direct them to identify the mood created by each. Through discussion, have students determine how each type of music makes them feel—excited, sad, relaxed, anxious.  Explain that poems have rhythm as does music. For example, in poetry, rhythm results from the ordered application of stress from one syllable to the next. The rhythm of a poem conveys meaning and mood, as does the rhythm in music, and may be fast or slow. Fast rhythm evokes feeling of excitement, tension, and suspense while a slower cadence suggests feelings of sadness, peacefulness, harmony, or comfort.  In both cases, the rhythm sets a mood that links to the meaning of the poem.
Help students then link sound devices to mood by explaining these: 

· Alliteration is the repetition of initial consonant sounds, such as big, bad bugs.

· Consonance is the repetition of final consonant sounds, such as rain and tone.
· Assonance is the repetition of vowel sounds, such as “How now brown cow.” 

· Onomatopoeia is the use of words to imitate a sound, such as whirr, vroom, etc. 

Then read aloud a poem, such as Robert Frost’s poem Stopping by Woods on a Snowy Evening, and help students develop a two column graphic organizer (view literacy strategy descriptions) to represent each sound device. Direct students to list the names of 
the sound devices in the left column and supply examples from the poem in the right column. Here is an example: 
Stopping by Woods on a Snowy Evening
By: Robert Frost

Whose woods these are I think I know

His house is in the village though

He will not see me stopping here

To watch his woods fill up with snow . . . .
	Sound Device 
	Examples from Stopping by Woods on a Snowy Evening

	alliteration
	“watch his woods”

	assonance
	“he will not see me stopping here”

	consonance
	“whose woods these” and “his house is”

	onomatopoeia
	


Lead students in a discussion of the rhythms of Frost’s poem, and reread the poem to help students realize the mood of peacefulness portrayed by the author. Read aloud multiple examples of poetry that evoke various moods and have various rhythms. Lead the students in a discussion of how rhythm is used by the writer to set the mood. Encourage the students to experiment with these devices of poetry first through echo reading and then through choral reading.  Model reading with expression and rhythm, then coach students to do the same. Direct students to select a favorite poem to copy in their poetry learning logs (view literacy strategy descriptions) to use for repeated or shared readings.
Activity 8:  Poetry Warm Ups (GLEs: 03, 05; CCSS: RL.2.4, RF.2.3a, RF.2.3b, RF.2.3c, RF.2.3d, RF.2.3e, RF.2.3f, L.2.4, L.2.5a, L.2.5b, L.2.6)

Materials List: poetry learning logs, thesauruses 

Have students complete several of the following warm-up exercises listed below to use as prewriting activities in preparation for poetry writing. Direct students to record and keep these responses in their poetry learning logs (view literacy strategy descriptions). 
· List some of your favorite words.

· Make a list of word pairs that rhyme.

· List some things that make you feel happy, sad, afraid, angry, and excited.

· Make a list of action words.

· List some words that you can use instead of said, ate, went, hot, and happy. (If you need help, check a thesaurus, which is a book of synonyms.) This activity should be repeated frequently using different words.

· Make a list of word pairs with opposite meanings. 

· Make a list of words that describe things (adjectives).

· Practice writing similes and metaphors. Remember, a simile compares two things using the word like or as; a metaphor compares two unlike things without using like or as.
Monitor student work to check for comprehension, making suggestions or corrections as needed. Conduct class discussions of student work to ensure that all students are successful in completing each task, then determine whether students can work independently or will need to work with a partner or in small groups.  Sharing ideas in a small group setting will extend students’ vocabulary and expand their imaginations. Direct students to keep their lists to use for ideas to help with writing assignments. The word lists will also aid them when editing to improve their writing. 
Activity 9:  Read with Rhythm (GLEs: 38, CCSS: RL.2.4, RL.2.10, SL.2.2, SL.2.4, SL.2.5)
Materials List: audiotapes of poetry found in classroom, school, or public library, poetry learning logs, Read with Rhyme Rubric BLM
Have students listen to audiotapes of exemplary models of poems with varying rhythm patterns. Select appropriate taped selections from the school or public library or prepare taped versions for student use. Provide opportunities for students to explore different forms of poetry. Because poetry may have very definite repetition, rhythm, and rhyming patterns, or no set pattern at all, be sure students are exposed to a wide variety of selections. Select examples of haiku, cinquain, diamante′, limerick, concrete poems, and free verse. Read aloud various samples of each type of poem. An excellent resource for this lesson is R is for Rhyme  a Poetry Alphabet by Judy Young in which the author not only explains every style of poetry from A to Z but has written a delightful poem to exemplify each style. Encourage students to echo and choral read selected poems.  Conduct mini-lessons to help students understand the rhyme scheme, rhythmic patterns, or line requirements for each type of poem.  The following is a sample lesson by Elizabeth Yetter taken from Children’s Books @ suite101 (www.suite101.com). “Learning to write a haiku is fun and easy! What is a haiku? The haiku originated in Japan and is a verse (poem) written in three lines. The haiku does not rhyme. Instead, the haiku sets a mood or portrays a feeling or describes scenery. The entire haiku is composed in 17 syllables. The first line contains five syllables, the second line has seven syllables, and the third and final line has five syllables. 5-7-5.” Example:
                                          Old tomcat sitting (5 syllables)

                                Watching autumn leaves blow by (7 syllables)

                                      Wishing they were mice (5 syllables)

“To begin writing your own haiku, you may refer to your learning logs at the list you have created to help you choose a subject. For example, choose your favorite animal or even your favorite food. Next, write your subject at the top of your paper. Think about your subject. My subject was my eldest cat, an old tomcat. To write a haiku about him, I thought about what he likes to do. I then counted out the syllables for each line of my haiku. One of my favorite uses for the haiku is to write about a holiday or season, such as autumn, and then use the haiku on note cards to friends and family. . . To make your own haiku book about Halloween, write out a list of words related to this holiday: ghosts, goblins, autumn leaves, masks, and black cats. Choose your favorite words from your list and write a haiku.” 
Read more at Suite101: Write a Haiku: Simple Instructions for Kids Who Write | Suite101.com http://elizabethyetter.suite101.com/write_a_haiku-a6857#ixzz1cCF98qcX
Following these guidelines, lead students in selecting a topic and through shared writing help the class create a haiku. Have students copy the poem into their poetry learning logs (view literacy strategy descriptions). Continue this process with other forms of poetry, modeling and working together to create class poems.  (These selections may be published and placed in the classroom reading center.)  When students are comfortable with the mechanics of writing each type of poem, have them select a topic and poetry form and create their own poem using the form of poetry they like. Monitor student writing to assist in revising and editing.  Finished products may be published with teacher guidance at the computer and/or recorded.  Encourage students to add illustrations to their finished copies. Tape record oral readings of student poems encouraging students to adjust speaking tone and volume to suit their purpose, audience, and setting as well as speaking audibly in coherent sentences. Compile student work into a booklet and place with tape recorded readings in the listening center. Use the Read with Rhyme Rubric BLM to assess student writings. 

Activity 10:  Publish and Present (GLEs: 24b, 25; CCSS: RL.2.4, SL.2.4, SL.2.5)

Materials List: poetry learning logs, Read with Rhyme Rubric BLM, paper and art supplies for book 
Provide examples of each type of poetry discussed in Activity 9, copies of poems that have been read in class, poems in the basal reader, or other poems students may choose. In preparation for a poetry writing assignment, review the Read with Rhyme Rubric BLM and focus students’ attention on the five steps required in writing a poem for this activity.  Have students brainstorm to generate a list of interesting topics. Instruct each student to select a topic and a poetry type for a writing project. Direct students to refer to the lists generated in their poetry learning logs (view literacy strategy descriptions) generated in Activity 8 for help in composing poems.  Require students to include a simile in their poems and to be able to identify the rhythmic pattern. Monitor as students begin writing, and conference with each one to help with proofreading and editing. Finished poems may be published with teacher guidance at the computer and/or recorded.  Encourage students to add art work to illustrate their writing. Compile students’ works into a booklet and place with tape recorded readings in the listening center. Display copies of students’ best works on a “Poet Tree” in the classroom or hallway for all to admire.
Activity 11:  Poetry Parties (GLEs: 20b, 38, 41, 44, 45a; CCSS: RL.2.1, RI.2.1, RI.2.6, SL.2.4)
Materials List: student-selected poems (either their own work or a published work)

Establish weekly poetry reading sessions called poetry parties. Set them up as a special treat on a chosen day, such as every Friday.  Direct students to choose a poem they have read or written during the week and prepare to present it to the class. Poetry selections may come from a variety of media, such as poetry books, magazines, the Internet, the newspaper, or students’ personal writings. Instruct each student to choose a poem, practice reading it aloud for fluency and expression, then take the role of professor know-it-all (view literacy strategy descriptions) to present the poem to classmates. Prompt student to adjust their speaking tone and volume to suit the purpose—sharing a poem and information about it, the audience—classmates, and the setting—the classroom. Encourage students to dress up (perhaps with a tie, glasses, a special hat, or a costume that reflects the poem) to play the role of “the Professor.”  Require student presenters to address the following information in their presentations:  identify the type of poem, identify the mood and give examples of how the author uses rhythm to help set the mood, identify the meaning of the poem and the devices the poet uses to support the meaning, and list and explain examples of figures of speech studied in previous activities in this unit.  Encourage presenters to include personal comments, opinions, and/or interpretations of the poem, and remind them to speak audibly in coherent sentences during their presentations.  Remind the audience to listen actively and ask questions about each poem and the presenter’s interpretation. Monitor to be sure students do so. After the presentations, conduct a class discussion of all the poems. 
This activity should be used regularly. A set time for poetry parties, such as Fridays at 2:30 p.m., will allow time for all students to prepare and participate. (Class size may determine whether all students will be able to present at one session or if a schedule for taking turns is needed.)
Sample Assessments

General Guidelines  
Documentation of student understanding is recommended to be in the form of portfolio assessment. Teacher observations and records as well as student-generated products may be included in the portfolio. All student work should be dated and clearly labeled to effectively show student growth over time.

General Assessments
· The class will create a display of its best student poems on a “Poet Tree.”
· The students will create and publish booklets of their poetry as well as tape recorded recitations to be placed in the listening center.
· The students will compose many poems throughout the unit. Each poem should be considered for assessment. The teacher should evaluate each product for proper form and structure.
· The teacher will observe students reading and reciting poetry and evaluate for use of appropriate rhythm and voice for the poetry choice.

Activity-Specific Assessments
· Activity 4:  The students will identify and circle rhyming words in selected poems and underline pairs of words that rhyme, and their work will be assessed for accuracy.

· Activity 8:  The students will generate a list of words and phrases to use in writing. The lists should result from directives in Activity 8. Assess each product with a teacher-generated checklist.
· Activity 10:  The students will choose one type of poetry from a list generated by the teacher. This list should include types of poetry such as haiku, cinquain, diamante′, limerick, concrete poems and free verse. The students will compose, revise, and edit a poem using correct structure and rhythm. Use the student/teacher made rubric for scoring. (See Read with Rhyme Rubric BLM)
Additional Poetry Resources     

Dr. Seuss. Mr. Brown Can Moo, Can You? (Titles from other Dr. Seuss books)

Florian, Douglas. Bow Wow Meow Meow: It’s Rhyming Cats and Dogs
Frank, Josette. Poems to Read to the Very Young
Prelutsky, Jack. Awful Ogre’s Awful Day



 The New Kid on the Block



 The Random House Book of Poetry for Children

Scieszka, Jon. Science Verse
Silverstein, Shel. Where the Sidewalk Ends
Young, Judy. R is for Rhyme, A Poetry Alphabet
Student’s


Illustration:





quaking





Definition: shaking or trembling, shuddering with fear





Sentence: The little girl was quaking because she was afraid of the loud thunder.
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